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Web 2.0 i s  a ~netaplior tor a spectrum of emerging 
novel Internet applications. Examples of these are 
blogs, ~vikis, social spaces, and podcnsting. Spear- 
heading these applications are inr~ov~ltive and creative 
individuals and successful i ~ ~ t e r ~ ~ e t  conipariies, soliie of 
\vIioln were virtually ~ ~ n l \ i i o ~ v ~ i  cvcii ,I yeclr ago. T l ~ e v  
I~rir ig lo tile ~,or. ld 110: just novel applications, I)ut aiso 
rlew cay5 of ~ ~ l i d c r s t ~ ~ l d i ~ i g  the Intrrliet. In this context, 
Web 2.0 is often seen as a "paradigrn sllift" to a new 
lcvcl of human ~r~id~rstanding alltl expectations of tlie 
internet and associ,qted technologies. How ~i i ig l i t  
education benefit forni \Veb 2.0? Altllougll it is 
becomi~~g increasingly more obviocrs tliat there are 
developments tliat cannot be ig~lored a~ i t l  that will 
afiect 11s in education by creating cllalleliges d ~ i d  
opport~rnities, tlie specific education,lI bellefits from 
Web 2.0 are not currently very cledr. This articlc 
explores ideas and practices ir; relation to Wcb 2.0 a ~ i d  
suggests ho\v these niiglit applv in education. 

What Is Web 2.07 
Increasingly, \Web 2.0  has become a topic that 
dominates discussions related to advances in the 
Internet. But what is i t  exactly? Some suggest that Web 
2.0 is a transformed and more advancecl approach to 
applications o f  the Internet. Others appear critical o f  
L'v'eb 2.0  ancl argue that there i s  no  such thing, but  only 
incremental progression o i  the lnternet to a new level 
enabled by growth in  capabilities o f  software and 
hardware technologies. For them, Web 2.0 is a 
~neanirigless "buzz" word.  In any case, i t  appears that 
Web  2.0 is at least a metaphor that signifies a number 
of novel technological possibilities tliat have emerged 
on the Internet, mostly since the dot-corn bubble 
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deflation in  2001. These novel applicatiuns ~rnder  Web 
2.0 constitcrte advances in a nuniber of LV,I)S from the 
traditionally predominant uses o f  the I111t.rnet as an 
informat ion-del i~ery channel. Some of ttie rn~ljol- 
characteristics of innovative applications o f  Internet 
under Web 2.0 are discussed here. 

Read-Write Web 
Web 2.0 applications often enable users not only to 

cunsunle but  also to create information and contribc~te 
to the sites by  pc~blishing content. In this context, \Ale11 
2.0 is also referred as to "read-write \/\fel," (Ci l lmor,  
2004; Rich;lrdson, 1006, ,  \ .~h i le  applications that a110121 
this to hdppen can be  referred as to "info\viire" 
(O'Reilly, 2005) .  The two  tvpes of such applic;jtions 
most ~t8idely c~sed are Blog and IVik i  systems. 
A blog is best described as a Web-based publication 

systern that allows an ordinary Internet user to creatc a 
Web page consisting o f  periodical articles. In general, 
no sophisticated tectinical skills arc req~rired to create a 
blog. The final Web page c,jn contain text, graphics, 
animations, ant1 other ~nedia  and provide links to other 
sites. I h e  general Web  community or selected groups 
o i  individcrals can read this \%'tieb page and adti thcir 
comments to the articles thereon. As '1 part frorn 
standard text-based blogs, there are other blog forms: 
linklogs (a collection of links maintained b y  an 
individual), moblogs ,blogging with contcn [ posted 
from rnobile devices), vlogs ( t ~ l o g  posts as video 
recordings), and audilogs (,blog posts as audio 
recordings). A blogger is someone V V ~ ~ U  lias a ~)ersonal 
blog and provides periodical posts, whi le the 
blogsphere (or blogosphere) i s  the cor l i~ i ic~n i ty  o f  
bloggers. 

W ik i  is also a Web-based publication si,stem, which 
differs from blogs in  that it supports an ordinary lnternet 
user to participate in collective publishing activities to  
produce Internet-based informational resources. The 
best known collection of infor~national resourc-es 
developed ~ v i t h  wihi is Wikipedia. Articles 11) 

Wikipedia are written by intlividc~ais interested in  
particular topics. Once an art~cle is initiated and 
written in  its first version by someone, others are able 
to edit it and upgrade its content. The system keeps the 
history o f  versions o f  the article, and there rnight also 
be some acco~npaniecl d~scussions about the credibility 
and acctlracy o f  its content. 

Content that can be easilv published by ordin,~ry 
lnternet users is not l imited to text. Emerging tools (e.g., 
mobi le phones, portable digital assistants, portable 
players, digital cameras, and often free and very user- 
friendly software and infoware) empo\ver new forms o i  
creative ancl prodcrctive expression (e.g., digital story- 
telling, creation o f  interactive representations, and 
other forms of  mc~ltimedia). This, in tut-n, enables 
ordinarv lnternet crsers to become creators and 



:,~i,,iclcasters of multi-modal information. In this context 
or empo\vering ordinary people to have their voices 
tle,ild by masses, some propagators of  Web 2.0 suggest 
!h,it it is a phenomenon that is leading to media 
~ r \ o l ~ ~ t i o n ,  is giving crowds an increasingly l o ~ ~ d e r  
\ olce, and is facilitating global deniocratization. For 
ia\,~~nple, Cil lmor (2004) suggests that b 'eb 2.0 is also 
:tic world o f  "we, the media," in which ordinary 
Iiiter.net users, not professional editors, decides \vhatls 
important. 

Subscribing to Information 
In Web 2.0, users subscribe to an information 

service and information is delivered to then1 when it 
becomes available. This is made possible through a so- 
called "syndication feed" or "RSS" (really simple 
syndication) protocol that allows information to be 
pushed to subscribers. For example, it is possible to 
subscribe to recent world news from CNN or BBC. This 
information wi l l  then be delivered to a pre-specified 
location. This location can be either desktop software 
known as "aggregator" or "feed-reader" (e.g., Newz 
C ra~ f l e r )  or a Web page that can easily be managed 
through an Internet-based service such as My  Yahoo!. 
Information in audio and video formats can also be 
delivered through "podcasting." Podcasting utilizes 
syndication feed protocol to push audio or video 
content. 

We  can subscribe to our favorite radio news 
program or podcast created by some individual by 
using desk-top applications such as iTunes. This means 
that, for example, the latest broadcast of a radio 
program can be automatically downloaded to our 
system. Latest podcasts can also be automatically 
downloaded to our portable players (e.g., ;Pod) and in 
the morning all we have to do is to press the "play" 
button ant1 listen to our chosen program on our way to 
work or school. This also means that we can podcast 
our own audio and video content to anyone who  wants 
to subscribe to it. 

Social Spaces 
Web 2.0 applications are usually about engaging 

people in collective activities in  a social space where 
they, for example, converse, exchange resources and 
ideas, or simply have some fun. An example of a b 'eb 
2.0 social space is MySpace. It is often suggested that 
in Web 2.0, individuals benefit from "harnessing the 
collective intelligence" of communities (O'Keilly, 
2005). In Web 2.0 social spaces, individuals can 
create, manage, and p ~ ~ b l i s h  information and resources 
that they want others to access. These might include 
blogs, information about favorite activities, movies, and 
bands, or images and audiolvideo clips. Members of 
such spaces usually identify and connect with other 
individuals and form sub-communities of interest (or 

,'tribes" in  Web 2.0 tcrminologyi. Typically a member 
has his or her own Web page with resources and other 
content that includes information about favorite friends, 
with links to their spaces. By visiting a frirnd's space, 
other members can discover "friends of a friend" and 
expand their net\vorks by adding some of these to their 
spaces. 

Resot~rces sharing and reierencing 5ystenls are 
another pon,erful form of Web 2.0 social spaces. 
Examples are YouTube (for sharing of  v~deos), 
del.icio.us (for referencing of Web sites), Flickr (tor 
sharing of images), Napster (for sharing of music), and 
CiteUlike (tor referencing of acatlemic articles). 
However, these systems are not just about sharing o f  
resoLlrces and referencing. Usually, such systems allow 
users to add a resource (e.g., a digital video) and 
through this process also to create their o\vn tags or 
labels descriptive of that resource (thus differing from 
traditional n~eta-data systems that only prescribe tags). 

These systems also a l l o~v  individuals to add 
comments, pro~, ide recommendations, and assign a 
n ~ ~ m b e r  of stars to the resource indicating its value in 
some way. These tags and other information 
surrounding thc resoLirce then become useful to others 
to "dig" through when searching for resources. Othcrs 
can locate resources that arc tagged \vith a particcllar 
tag, tilter out resources that drp evaluated with five or 
ieiver stars, or explore resources provided by d 

particc~lar person. In addition, such Websites usually 
track tags used, including the number of times they 
were used, and plots this information into a "cloud" of 
tags which are clickable and linked to  resources that 
Llse them. 

This Internet-based information retrieval nieth- 
odology is referred to by the Web 2.0 community as 
"folksonon~y." In such systems \ye are also able to 
access recommer>dations from the crowd i ~bou t  a 
resource, explore how the majority v,llues the resource 
ie.g., based on d star rating system), dnd by examining 
tags used by the community to describe that resource, 
and explore the collective percep[ion of it. It is often 
said that such information retrieval is amplified by the 
collective activities of all users of the system, and s11c:h 
environments are spoken of places where individuals 
can harness the "\\,isdom of crowds" (Suriowecki, 
2005). These systems often allow individuals to 
subscribe (using syndication feeds) for information, 
such as when a particular resource that is marked with 
a particular tag has been added to the collection. 

Another interesting idea that Web 2.0 promotes is 
the design o i  flexible systems that are able to "learn" 
and improve based on users' activities. An example of 
this idea in  practice is the Aniazon.com online store. 
Databases behind Amazon services keep records of an 
individual user's activities, such as, for example, 
products that he or she has purchased, and comments 
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and recommendations he or she has provided. Future 
users are then matched with records of activities of  
previous users based on their current activity in order 
to provide them with certain best-Cit recommendations. 
In such systems, users add value, and the system gets 
better as more people use it. 

The lnternet as a Platform 
Web 2.0 also signifies a gradual transformation of 

the lnternet into a platform that contains tools 
traditionally understood as being native to desktop 
computers. For example, Google Docs (formerly 
known as Writely) is a tool that allows collaborative 
and individual word processing. A document resides 
online and can be accessed or edited by a predefined 
group of collaborators. This tool uses a familiar 
interface and works in a similar way to any word 
processing tool by allowing users to write documents, 
insert tables and images, check spelling, format look 
and feel, etc. This can be interpreted as an attempt by 
Google to transport traditionally computer-based 
software applications into the lnternet environment. But 
the critical difference is that the tools are free for use (at 
least at this stage) and since they are residing on the 
Internet, we can always access the latest version 
(dispensing with the need to buy new versions, and 
reinstall and upgrade software on a local machine). 
Google has also released a version of a spreadsheet 
tool that operates on these principles. Eventually, 
Google might be able to provide an entire suite of  tools 
to compete with Microsoft Office-~vith one potentially 
winning competitive advantage: free software aiwdys 
available in the latest version! This brings to question 
the future of the operating system as well: iv i l l  this 
reside on computers or wi l l  the lnternet replace it in the 
future? 

Open Source 
An interesting phenomenon has emerged from 

Wikipedia, the online encyclopedia as noted above, 
developed by enthusiastic communities of ordinary 
lnternet users acting as contributing editors. Skeptics 
expected that articles in Wikipedia L V O L I ~ ~  not be 
credible and accurate. Contrary to this expectation, an 
expert-led investigation by Nature identified an average 
science entry in Wikipedia as containing around four 
inaccuracies, whereas the highly regarded and peer- 
reviewed Britannica Encyclopedia had about three 
(Giles, 2005). So, what could explain this 
phenomenon? It is now believed that the accuracy of 
Wikipedia articles is attributable to a large number of 
pdits by many people, most of  whom are honest in 
their intention to produce records of "human knowl- 
pdge" that are as acc~lrate as possible. People are keen 
to monitor developments of collectively written articles 

of interest to them and quickly eliminate inaccurate 
entries 

Phenomena such as Wikipedia have led to increased 
trust that the majority of people on the lnternet are 
honest in their intentions and that this majority wi l l  w in  
over the minority whose intentions are otherwise. 
Lately, under Web 2.0, there has been a rise in open 
source materials. There are now various applications 
offered for download and free use (e.g., powerful 
desktop applications such as Free Serif Software, 
Google Sketch, Audacity, Photostory, Movie Maker, 
and Internet-based applications such as the Drupal 
content management system). Many applications are 
also provided in formats that al low others to enter 
source-codes and modify functionalities. 

Rather than being designed in strictly secretive and 
protected formats, Web 2.0 applications are designed 
for "hackability." Another aspect of  open source 
materials is "remixability." Web 2.0 systems open their 
databases because they want others to reuse this 
information and remix it in their applications. For 
example, the "Weather Bonk" Website combines data 
from a number of sources, such as maps and satellite 
images from Google Maps, information about weather 
forecasts from The Weather Channel, and live camera 
images from various sources, to create a new 
informational resource and experience for its visitors. In 
Web 2.0 terminology, such practice is referred to as 
"mashup." 

The Wide Spread of Web 2.0 
A number of innovative Web 2.0 applications that 

have come to notice through the last couple of years 
have been shown to be possibly some of the most 
socially engaging phenomena in human history. 
Information from ~najor  news sources suggests that 
currently millions of people across the world visit Web 
1.0 sites. Thpse "digital end citizens" (Katz, 1997) 
provide their contribution in forms such as multimedia 
contpnt, blogs, comments, and tags; develop new 
partnerships; and discover new knowledge from a pool 
of collective intelligence existing in these 
environments. The spread is fascinating! For example, 
some major news sources report that the YouTube 
digital video repository, which emerged just over a year 
ago, attracts more than 25 mil l ion hits a day (e.g., 
Hardy, 2006). It was declared as the invention of the 
year for 2006. Ordinary lnternet users have uploaded 
over 40 nli l l ion unique video clips to this site and 
regularly comment upon, rank, tag, and recommend 
these resources. YouTube was initially set up by three 
individuals who used their credit card funds as start-up 
capital; i t  was acquired late in 2006 by Google in a 
deal valued at US$1.6 billion. Similarly, the social 
networking site MySpace reportedly has over 90 
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mill ion members (BBC News, 2006). News Corp 
acquired it early in 2006 irom its original founders, 
Intermix Media, for almost US$600 million. Google has 
committed US$900 mi l  lion to MySpace for integrating 
their search engine in its environment. 

Wikipedia is another Web 2.0 phenomenon, 
housing over 4.5 mil l ion articles in over 100 languages 
(Wikipedia, 20061. It has become one of the world's 
most visited Websites, with millions of hits and 
thousands of edits and new articles per day (Giles, 
2005). 

Finally, blogs demand mention. Reportedly, blogs 
have contributed to the enormous growth of lnternet 
sites over the last few years. The Web 2.0 site 
Technorati tracks blogs, and claims to be monitoring 
around 60 mil l ion (Technorati, 20061, although there 
dre many more on the Internet. As many as 75,000 
blogs are created every day, and bloggers-Reynolds 
(2006) calls them an "army of irregularsu--add over 
50,000 updates every hour. Reportedly, 8 mil l ion 
Americans have created a blog (BBC News, 20051, 
while it predicted in 2006 that by now (2007) there 
would be up to 60 mil l ion bloggers just in China 
(Reuters, 2006). 

Education and Web 2.0 
Although right now it is not clear why Web 2.0 

attracts such a high number of ordinary lnternet users, 
i11lly understanding why people behave as they do is a 
classical challenge for social sciences. One thing is 
certain based on the enormous numbers of Web 2.0 
Internet users: A large number of our students wi l l  be 
coming to our classes with understandings and 
expectations of technology aligned with Web 2.0. 
These understandings and expectations ~z,ill reflect the 
~vorlcl and technology as they know it. In the business 
world, companies continuously strive to explore ways 
to redesign their strategies in order to meet the 
demands of emerging paraclignls that dominate the 
understanding and expectations of a dynamic client 
base. In education, we are sonlehow stuck with a more 
rigid culture that often results in our being reluctant or 
slow in adapting. I suggest that we need to be alarmed 
by these rapid developments and tune into them, rather 
than remain passive bystanders. 

What can we in education learn from Web 2.0 to 
design a technology-integration strategy that leads to 
pedagogically more productive engagements meeting 
the profiles o f  our students, and being otherwise 
relevant to the world? Currently, little is known about 
how education might use ideas from Web 2.0 in 
productive ways. An indicator that something is already 
moving on  out there is the emergence of terms such as 
"E-learning 2.0" (Nichani, 20061, increased use of 
blogging in classroom< (Huftaker, 20041, attempts to 
use podcasting in teaching and learning [e.g., Duke 

Digital Initiative (Duke University, n.d.)], some 
attempts to design learning management systems based 
on Web 2.0 (e.g., Nuvvo), and the emergence of the 
first book dedicated entirely to Web 2.0 in teaching 
and learning, entitled Blogs, Wikis, Podcasts, and  Other 
Powerful Web Tools for Classrooms (Richardson, 20061. 
Applications of Web 2.0 in teaching and learning might 
further promote: 

(1) new forms of assessment such as digits portfolios 
(e.g., students' blogs that contain digital stories, 
interactive and visual representations, and other 
n~ult imedia artifacts that demonstrate their 
learning); 

(2) use of Internet-mediated social learning spaces 
(which build on ideas and experiences from social 
spaces such as MySpace), and new forms of 
collaborative learning (e.g., along the lines of 
~vikis); 

(3) new models and methods for design of learning 
objects and other kinds of digital curr iculun~ 
materials that utilize emerging forms of multimedia 

expressions, open source, and remix~ng of data 
(mashups); 

(4) new models for resources sharing and support for 
technology integration of communities of teachers 
(e.g., along the lines of Youl'ube); and 

(5) new generations of learning management systems 
(LMS), or possibly no LMS at all, but rather, 
modular content and services management 
platforms that allow various Web 2.0 services to be 
selected and integrated into a customized solution 
(e.g., Drupal). 

Currently, I am engaged in exploring the educational 
applications of Web 2.0 in contexts of two ongoing 
studies: (a) use of a blog to support teaching and 
learning in a graduate university course, and (b) social 
spaces and repositories ior teachers. 

The first project is a case study of a graduate 
university class using a blog-based environment to 
support teaching and learning. The environment is set 
up with students and the facilitator in a connected 
learning community that includes: (a) the facilitator's 
blog with links to students' blogs and course material, 
where the bcilitator provides his or her own reflections 
on emerging issues affecting learning, and additional 
information and material, and where students comment 
and negotiate issues that affect their learning; and (b) 
students' blogs where they reflect, feature artifacts 
developed though course tasks, and invite each other 
to comment and contribute. Even though some tasks set 
for students involve group work, each student is 
expected to feature the outcome of the completed task 
in his or her own blog, reflecting on issues from their 
own perspective. 

Overall, this study intends to understand the kinds of 
things that might be useful tor learning that occur in 
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this environment. Data is collected from the content of  
the blogs, a questionnaire, interviews with selected 
students, final grades for the course, and course and 
facilitator evaluations at the end of the semester. In 
addition, the study aims to explore ho\v other Web 2.0 
material supplements blogs in advancing this 
environment. 

The second study is largely in a conceptual stage. 
The aim of this planned study is to explore the benefits 
of  a social space that supports the sharing of resourc.es 
for teachers. The study intends to design and 
implement the system and to s~~bseclcrently study a 
spectrum of relevant issues. The system w i l l  al low 
teachers to share, catalog, and reuse digital resources. 
Surrounding this repository wi l l  be a social space. A 
repository based on Web 2.0 ideas should bp in many 
ways different from and conceptually more advanced 
than learning obiect repositories currently promoted 
(e.g., Merlot). The sharing of resources is not the 
primary purpose for the existence of a digital repository 
and social space. Resources are a kind of "carrot on a 
stick" to bring teachers into a commcrnity that is w l l i n g  
to co-exist and contribute. 

It is envisaged that a number of Web 2.0 ideas w i l l  
be included in this proposed system in addition to a . . 
repository, such as: (a) folxonomy (or folksonomy) to 
allow descriptive tagging of resources by teachers and 
subsequent use ot  tags as a means of discovering useful 
stuff, (b) a wiki-like system that allows the construction 
of socially filtered reconlmendations for best 
pedagogical practices for uses o t  a particular resource, 
(c) syndication feeds to support and sustain 
engagement of members by pushing useful information, 
(d) tracking mechanisms along the line used by 
powerful Web 2.0 sites such as Amazon.com to 
support automated best-fit recommendations, and (e) 
use of podcasting. The main idea of this system is the 
social space, where teachers benefit from harnessing 
the ideas and activities of  colleagues. Through dis- 
covery o i  useful pedagogical ideas, sharing of 
experienccs, recommendations, and rankings of 
resources, and digging through tags and other methods 
of "community plumbing" within this space, the 
teachers would contribute and develop their own 
knowledge and pedagogical expertise, while increasing 
the base of available resources at their disposal. In this 
context, the system might serve as a novel and 
powerful collective intervention strategy, leading to the 
advancement of teaching and learning. 

Conclusion 
For Richardson (2006), we "are ;~t the beginning of a 

radically different relationship with the Internet, one 
that has long-standing implications for educators and 
students" (p. 133). Leading these developments are 
emerging innovative applications of the Internet that 

are now often referred as to Web 2.0. In this context, 
Web 2.0 is a metaphor that signifies lnternet advances 
stimulated by rising expectations of users, creative 
efforts of industry and talented individcrals, and 
development of software and hardware capabilities. In 
addition, Web 2.0 is also a new paradigm, one that 
necessarily requires people----and institutions, in 
particular-to think outside the traditional frameworks 
of business, technology, media, education, and so on. 

Web 2.0 applications, such as blogs, wikis, and 
social spaces, have so far demonstrated their capacity 
to engage an enormous number of ordinary lnternet 
users in individual and collective activities. This is 
likely to be changing the culture o i  lnternet users. In 
education, unless we give serious attention to Web 2.0 
development, w e  co~r ld  be encountering students who  
have expectations thdt are incon~patible with our own 
thinking and the ways \ve integr'3te technology into our 
pedagogical practices. It is ~ l s o  '1 danger that unless we 
accommodate Web 2.0 de\,elopments in our teaching, 
we might i ind ourselves producing students unable to 
function in the Web 2.0-literate ivorld outside. 

Despite all the investment in hardware, software, 
staff, intervention, and research, the literature often 
appears critical about the speed of adoption of 
innovations and the success of technology integration 
in education. Indeed, t h ~ s  criticism may well be 
warranted, but Lvhatever the case to this point, we now 
need to explore possible im~~l icat ions of \Z1eb 2.0 and 
mobilize resources to I-esearch and test 'jpplications o f  
these technologies in teaching and learning. 

One issue that has not been discussed thus far in this 
article is wortli!~ o f  mention. t h e  rise of the technical 
capabilities of  mobile and handheld technologies (e.g., 
mobile phones, ~ ~ o r t a l ~ l e  digital assistants, media 
players) as well as their much wider spread and 
portability compared to computers, suggests strongly 
that we are likely to witness increased application o f  
Web 2.0 nlateridl targeting these devices. This begs a 
question that should be addressed: What implications 
might this have on technology integration in education? 

Acknowledgment: This article was developed iii the context 
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1. Amazon is  available at l i t tp://~it. i.1/.a111azon.coni/ 

2. Audacity is available at l i t tp: / /~ot/aci ty.soorceforge. /let/ 
3 .  BBC (froni Kritisli Broadcasting Corporation) available at 

h t tp : / /w iv i~~.  h1>c.c0.uk/ 
4. CiteUlike (founded by Kictiard Cameron) i s  ,:vail,li-~le C I ~  

I i  tt\.7://i*w\.vi:;. citc~iliko.oi;~' 
5 .  CNN (from Cable News Net\vork) is available at http:// 

iv~v i~~.cr in .con~/  
6. del.icio.us (belongs to Yahoo!) is available at http://del. 

icio. CIS/ 

7. Drupal (iounded by Dries B~rytaert and Hans Snijtler) is 
available at http://drupal.org/ 

8. Flickr is available at ht ip : / /ww~~~, i l i ck r .con i /  
9.  Free Serif Software (belongs to Serif) is available at 

http: / /ww~v freeserifsofti+i~re.com/ 
1 0. Google is available at ht tp: / /n~i~~i t~.google.corr i /  
11. Google Maps is available at http:///iiaps.goog/e. corn/ 
12. Intermix Media is avaiiable at http://wivn/.inter/nix. 

c0117/ 
13 .  iT~r~ ies  (from Apple) is available at http://wiv\v, apple. 

co/n/itc~nes/ 
14. ihlerlot (froni Califorriia State C!niversityi is available at 

h ttp: .'/~vw~v.m~erlot.org/ 
15. Microsoft Movie Maker is avail;ible at http://wwi\,. 

microsoit. com/movierna ker/ 
16. ilticiosoft Photo Stsry is available at htip//wi.vw.niicro 

soft.corn/pliotostory/ 
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17. ~/vlicrosoit Oiiice i s  available at http://office. n7icrosoft. 

1 8. MySpace is , lvai l~ble at http://wwir/ niyspace.corn/ 
19. Napster is available at l i t t p : / /~ iv i~~ . r iaps te r .com/  
20. Kews Gorp is av,lilable at l i t tp:// iv~vw newscorp co/i i /  
2.1. Ne\\.z Cr'i\wler ! tro~n ADC Software) is available at 

/ i t tp: / / i~wiv .~~ewzcra~~~ler .co~n/  
22. Nc~vvo itroni Savvica) is available at l ittp.//www ncluvo. 

corn/ 
23. Techiiorati is available at l i t tp : / /wr t .n~ . tech~~or~~t i  corn/ 
24.  Tlie \Yeather Chanriel (from LVeather Stari is a\/dilabIe at 

26. Yo~rTube is  available at litip://www.Yor17~ube.com/ 

Additional Resources 

1. Jaokar, A,, & Fish, T. (2006). Mobile Web 2.0: The 
innovator's guide to developing and marketing next 
generation wireless/mobile applications. London, UK: 
Futuretext Ltd. 

2. Kelly, K. (2006). We are the Web; http://www. wired.com/ 
wired/archive/l3.08/tech-pr. html 

3. LaMonica, M. (2006). Google deal highlights Web 2.0 
boom; http://cnet.com.au/softwarehnternet/0,239029524, 
24006 104 1,OO. htm 

4. MacManus, R., & Porter, J. (2005). Web 2.0 for 
designers: http://www.digital-web.com/articles/web~2for 
- designers/ 

5. Mercurytide. (2005). Web 2.0: A very short introduction; 
http://www. mercurytide. com/kno wledgelwhite-papers/ 
web-2.0-introduction 

6. Warlick, D. (2005). Raw materials for the mind: A 
teacher's guide to digital literacy. Raleigh, NC: The 
Landmark Project. 

7. Wikipedia. (2006). Web 2.0; http://en. wikipedia.org/wiki/ 
Web-2.0 

Several useful Web resources: 

1. Back to school with the Class of Web 2.0; http:// 
www. solutionwatch.com/512/back-to-school-with-the- 
class-of-web-20-part- I /  

2. Blog by Karl Fisch that contains interesting vision for 
future of technology presented in a video "Class of 2020" 
at: http://Yhefischbowl.blogspot.com/2006/11/2020-vision. 
html 

3. Collection of tools that support online collaboration; 
http://www. zoho. corn/ 

4. EduBlog Awards contains a collection of blogs 
nominated for award: http:/'ncsub.org/awards/2006/ 

5. Free wiki space; Wikispaces for school use: http://www. 
wikispaces. corn/ 

6. Will Richardson's presentations: http://webloggedlinks. - 
pb wiki. corn/ 


